
Working Together at the Downley 

School 

OUR New Curriculum and                 

Growth Mindsets 



THE NEW                

NATIONAL CURRICULUM 



FEEDBACK FROM SURVEYS 



What’s important to our pupils?  



What’s important to our pupils?  



What inspires/helps you to learn?  

‘AWESOME’ TEACHERS  

Teachers confidence in me                      

Teachers motivating me                                      

Teachers making lessons fun 

My teacher helps me by being funny and 

making me happy before learning 

 

 



What is the best thing your teacher does to 

help you with your learning?  

SHE TEACHES US THINGS AND INSPIRES ME 



What would you like to do more of?  



What’s important to our pupils?  



What’s important to our pupils?  



Parents 



What’s important to the parents of our pupils? 



What’s important to the parents of our pupils? 



What are the strengths of our current curriculum?   



Do you think there are any weaknesses in our  

current curriculum?   

Too much emphasis on values and non 

academic subjects 

 

Too much emphasis on academic 

intelligence 

 

MUSIC 

SCIENCE  

LANGUAGES 

SPELLING 

 



Is there anything missing from our current 

curriculum which you would like to see in the 

new one?   

FOREIGN LANGUAGES 

MUSIC 

KNOWLEDGE OF THE WORLD 

MORE ART 

 



What’s important to the parents of our pupils? 





What’s important to our governors? 



What’s important to our staff? 



Where do we want to go?  

 

• We all wish for every child to enjoy their 

learning, feel successful and confident, make good 

progress and develop more skills in creative 

thinking, independent learning and resilience   

 

• Our curriculum needs to be values based and 

have a large emphasis on outdoor learning/the 

environment , the Arts (visual art, music, drama, 

dance), sports, ICT and knowledge of the world 

 

• Visits and visitors motivate children and give 

meaningful experiences and opportunities for deep 

learning. We need lots of these! 

 

 



Where do we want to go?  

 

 We all wish for every child to enjoy their 

learning, feel successful and confident, make 

good progress and develop more skills in 

creative thinking, independent learning and 

resilience   

 



GROWTH 

MINDSETS  
A Brief Introduction  



WHAT ARE MINDSETS? 



How many of these terms and 

expressions have you heard, or used? 

God-

given 

talent 

Innate 

gifts Tone 

deaf 

Natural 

athlete 

Perfect 

pitch 

Like 

father, 

like son 
Certain 

to do 

well 



The Evidence Base 

 Open to challenges and constructively critical 
feedback 

 Resilient in the face of obstacles and initial 
failure 

 Convinced that individual effort makes a 
difference 

 Likely to attribute success and failure to their 
own efforts 

 Able to learn well with and from others 

 Likely to rise to the top – and stay there  



Why do mindsets matter? 

Rowan sets to it with gusto. He’s good at this sort of 
task and values his reputation as someone who gets 

things right, fast.  He finds the task unusually tough 

and quickly becomes disheartened, worrying that 

he’s coming across as ‘slow’.  He tells his classmates 

the task is ‘boring’ and he disengages from it.   

Naz sets to it with gusto.  He finds the task tough and 
his intellectual arousal is heightened.  His initial 

attempts lead nowhere and he laughs when he 

realises he’s going down a blind alley.  He tries a new 

strategy and engages classmates in a task-focussed 

discussion.  He shows curiosity and steadily makes 

progress.   



Mindset Intelligence is fixed  

(eg Rowan) 

Intelligence is growable 

(eg Naz) 

Priority… Prove my learning  

(show I am clever). 

Improve my learning 

(become brighter). 

Seeks out… Quick wins, easy 

successes, less able 

competitors (these all 

show that I’m intellectually 

well-endowed). 

Challenges, smart friends 

and other opportunities to 

learn and improve (all 

these assist my 

development). 

Avoids… Tough challenges, effort, 

difficulty, higher-

performing peers. 

Tasks and situations that 

I’ve already mastered – 

no new learning there.  

When things get 

tough… 

I become flaky, flustered 

and flounder, or simply 

walk away from the task, 

doubting my capacity to 

accomplish it.  Or maybe 

I’ll cheat.  

I try harder or revise my 

strategy.  I show 

resilience, creativity and 

grit – and thereby 

become a better learner.   



Don’t most people have 

growth mindsets? 

‘Of course effort makes a difference!’ 

 

40% of us have a fixed mindset  

40% of us have a growth mindset 

20% of us have a mixed mindset 

 

Which one are you? 



What about the children in our 
school?  

Fixed and growth mindsets seem 

to be fairly evenly distributed 

across populations irrespective 

of race, gender, age, class & 

ability.  

 



Mindset origins  
Fixed Mindset Growth Mindset 

1. Praise and 

other 

rewards 

Rowan has always been 

praised for getting things 

right , and quickly – ‘Clever 

boy!’ He now does things in 

measured proportions to the 

praise he receives 

Naz hasn’t had much praise 

from his parents, but they do 

notice and comment on his 

hard work and show interest 

in his activities.  They give 

helpful feedback.  

2. Over-

valuing ‘self-

esteem’ 

Rowan’s parents are effusive 

about his every action.  Why 

not? To be critical (or even 

neutral) would crush his 

fragile ‘self-esteem’.  

Naz’s parents don’t see it as 

their job to donate self-

esteem.  Instead, they help 

him to see problems as 

interesting, and to value 

effort not easy success. 

3. The 

‘hidden 

curriculum’ 

Rowan notices how 

interested his parents are in 

his performance relative to 

his peers.  Labels like ‘clever’ 

and ‘slow’ are used to 

describe people.  

Naz notices how his parents 

value the effort and 

dedication that go into 

people’s achievements, and 

how seldom people are 

described in terms of their 

‘natural abilities’.   



The role of parents 

So are parents to blame for their 
children’s fixed mindsets? 

 

NO! Of course not! 
 

 None of us set out consciously to create non-
learning children 

 We are products of our own upbringing and 
society’s influences  

 These are new findings and we are all learning 
together 

 



Dangers of being ‘clever’ – or 

‘not being clever’  

‘What’s wrong with being clever, and 

being told that you’re clever?’ 

If my smartness explains my 

successes, then my lack of smartness 

must explain my failures.  So how can 

I best protect my self-image from 

threat?  By choosing tasks and 

activities that lead me to easy 

success, and by avoiding tough 

challenges at all costs.   



Dangers of being ‘clever’ – or 

‘not being clever’  

‘What about being told you’re clever 

when actually you’re only averagely 

clever, or maybe not that clever at all!?’ 



Are mindsets changeable? 

Mindsets aren’t themselves 

fixed.    

They are beliefs and beliefs are 

changeable.   



The power of failure 

 Learning is a process of trial, error and 

eventual achievement 

 Our failures (and those of our children) are 

events – not reflections of who we are 

 All events invite us to learn 



The importance of being 

challenged 

 For those with fixed mindsets, challenges 

carry with them the prospect of ‘failure’ 

and the possible ‘exposure’ of a limited 

intelligence 

 For those with a growth mindset, 

challenges are ideal learning 

opportunities – a chance to extend their 

knowledge and skills beyond their current 

level 



Understanding effort 

 People with growth mindsets know that 

effort is where it is at 

 Many children see effort as a ‘hard slog’, 

preferring more immediate gratification 



Good enough to 

play for the local 

team 

Learned how to 

shoot under pressure 

  

Learned how to 

defend corners 

 

Learned how to run 

fast with the ball 

 

Learned how to  

keep fit 

 

Learned how to hit a 

good cross 

 

Learned what 

a football is 

 

Learned how to 

kick a ball 

 

Learned how to 

be part of a 

team 

Learned how 

to pass the 

ball  

Where I am now 

Where I started 



Giving effort status  

Well done for 

trying different 

approaches 

when you were 

stuck 

Excellent 

persistence on this 

piece of work – as 

shown by the 

crossings out.   

Well done for 

keeping going 

and not giving up 

– that’s what we 

want to see! 

The way you tried 

harder when things 

became more 

difficult was 

excellent  

I like the fact that 

you saw the 

difficulties as an 

interesting 

challenge  



Use praise wisely  

But kids love praise! 
 

Praise, prizes and performance 
grades all act as extrinsic reinforcers, 
focusing on the outcomes of learning 
rather than the intrinsic satisfaction of 

the task itself. 







Thinking - We are all capable of thinking, and improving our 

thinking! Thinking makes us human, capable and caring. 

 

Actively – We all need to be active and do our own thinking: no-one 

can do our thinking to us! We need to be involved and interested and 

to do our thinking for ourselves -  but with appropriate guidance of 

course! 

 

Social – We learn best when we can talk and work with others. We do 

a lot of learning when we share activities, testing out our ideas, 

listening to alternative ways of doing the task, often copying 'better’ 

ideas. 

 

Context – The context needs to be relevant to our background and 

stage of development. We all learn when we understand not only 

what we are learning but also why we are learning and where it will 

lead us. 

 





What Might a Project Look Like?  



Working Together at the Downley 

School 

Thank you very much for your time 

and support – we look forward to 

seeing you in September!  


